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ABSTRACT

BUILDING FAMILY PARTNERSHIPS: A SERIES
OF WORKSHOPS FOCUSING ON
RUSSIAN FAMILY INVOLVEMENT
by
Mark Christopher Pittrof
August 2005

A series of workshop materials were developed to help educators meet the
needs of an increasing Russian population, by increasing school, family, and
community partnerships. The targeted families are those who's children are enrolled
at Point Defiance Elementary in mainstream classrooms. The materials included in this
series of workshops consist of assessments, cultural and historical understandings,
current practices in education, and tools and strategies for continuous growth. The
content of these workshops will provide all school staff in urban or rural communities
skills to increase partnerships and positively effect student learning.
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CHAPTER ONE
BACKGROUND OF THE PROJECT
Introduction
One of the primary goals of education is to meet the needs of all students.
Through variations in legislation, increasing budget issues, and ever-changing
diversity, school, family, and community partnerships should be developed to help
assist in supporting student achievement. Partnerships can improve school programs
and school climate, provide family services and support, increase parents' skills and
leadership, connect families with others in the school and in the community, and help
teachers with their work. However, the main reason to create such partnerships is to
help all youngsters succeed in school and later in life (Epstein, 1995). Strong parental
involvement in a child's education and school environment is essential to the success
of the child and the school. Such parental involvement is an ongoing, comprehensive,
purposeful, and relentless process designed to ensure parents' connection to the
school's culture, purpose, and organization. Yet meaningful parental involvement has
traditionally eluded schools. Dedicated parental involvement exists only when there is
a system in place to include all parents in the life and development of the school
(Goodwin & King, 2002. P. 5).
Purpose of the Project
The purpose of this project was to develop a series of workshops designed to
help general education teachers at Point Defiance Elementary meet the needs of their
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students, specifically Russian students, by building partnerships to increase family
involvement. Family involvement in schools declines dramatically as grade levels
increase (Shartrand, Weiss, Kreider, Holly, and Lopez, 1997). These materials
attempt to aid in this growing concern and are hased on a review of culturally
reflective information and current practices for family involvement in schools.
Significance of the Project
Many of the students entering our nations' schools speak a first language other
than English. The 1990 census indicated that 14% of the nation's school-age youth
lived in homes in which the primary language was not English (Banks, 2001 ). Banks
added that, educators must respect and build upon the cultural strengths and
characteristics that students from diverse groups bring to school. At the same time,
educators must help all students acquire the knowledge, skills, and values needed to
become participating citizens in American society. Building school, family, and
community partnerships will aid in student acquisition of these tools. Additionally, the
new provisions under No Child Left Behind (NCLB), particularly those under Titles I
and III, expand schools' obligations to inform parents and to reach out to families who
have traditionally been underrepresented in schoo1 activities and decision-making, such
as parents of English language learners (NWREL, 2003).
Limitations of the Project
The workshop materials developed in this project were specifically designed
for use with Point Defiance Elementary staff. As staff dynamics may differ from the
targeted staff, these materials may not be appropriate for other schools or districts. In
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Tacoma School District, optional day pay for staff is based on six hour increments and
hours are provided in even numbered amounts. This series of workshops was
designed to fit these requirements and may need tailoring from district to district. The
materiais formatted for these workshops include overhead materiais and PowerPoint
slides. Based on current technological availability, this format was best suited for
Point Defiance Elementary and may need modifications for other training locations. In
preparation for these workshops, it is recommended that facilitators know the current
school improvement plan, since school goals may limit relevance for this project in a
given school. Consideration must also be given to the school district policies and
procedures regarding implementation of this project. Based on these policies and
procedures, there may be limitations regarding need, structure, goals, legalities, time,
and pay for staff. However, with accurate modifications, these materials could be
adapted to meet those schools and districts needs.
Definition of Terms
For the purpose of this project, the following terms have been defined for
clarification:
Inclusion: The process of integrating children with disabilities into regular classroom

(Heward, 2000, p. 68).
Mainstreaming: Term for placing students with disabilities in general education

settings when they can meet traditional academic expectations with minimal assistance,
or when those expectations are not relevant (Friend & Bursuck, 1999, p. 490).
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ELL - English Language Learners: Those students (and families) that are learning
English as a second language and speak a language other than English in their homes
and community.
LEP - Limited Language Proficiently: A population of students who have English
language skill deficiencies that impair their learning in regular classrooms.
ESEA - Elementary and Secondary Education Act: A reauthorized and amended
federal education program established under the Elementary and Secondary Education
Act (ESEA) of 1965. The goal is to provide all children with a fair, equal, and
significant opportunity to obtain a high-quality education.
NCLB - No Child Left Behind: A nick-name of the above act (ESEA), NCLB
emphasizes the implementation of educational programs and practices that have been
demonstrated to be effective. In essence, it is a national extension of the standardsbased education reform efforts undertaken in our state since 1993.
At-Risk: Refers to children, who, although not currently identified as having a
disability, are considered to have a greater-than-usual chance of developing a disability
(Heward, 2000, p. 4).
Immigrant: A person who leaves one country to settle permanently in another.
Break-out Groups: Srnall discussion groups selected by instructor or by school staff to
create an intimate environment to discuss, analyze, and record pertinent information.
PTA: Parent Teacher Association
PTO: Parent Teacher Organization

CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction
Due to vastly different perceptions regarding culture, including achievement,
language use, family structure, academic performance, historical influence, religious
beliefs, and participation in schools, educators are challenged with developing a twoway communication system that promotes increased family involvement by an
increasing Russian population.
Children in American elementary schools are commonly between the ages of
five and ten years of age. Some reaching as old as eleven or twelve due to entry or
retention. American classrooms are experiencing the largest influx of inunigrant
students since the turn of the century ... and teachers cannot transform schools until
they transform themselves (Howard, 1999). According to a report released by the
Office of Superintendent of Public Instruction (OSPI, 2005), the Washington State's
education agency found a lack of qualified teachers to serve the state's increasing
diverse K-12 student population. Training and staff development are an essential
investment in strengthening school-family partnerships. Professional development and
training for all school staff, as well as parents and other family members, will increase
the knowledge and skills that enable them to work with one another and with the
larger community to support children's learning (Funkhouser, Gonzalez, and Moles,
1997).
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Culture and History
Many families in every culture are said to be close, and Russian families are no
exception. Traditionally, Russian fumilies have lived together, sometimes three or even
four generations under one roof. This practice is due to a remarkable closeness and
respect down through generations. Russian families seem to rely on one another even
more than many western families. Having the entire family together in the same home
appears to be a special comfort to them (Rychkova, 2005).

As immigrants arrive without any understanding of the U.S. school system or
culture, they often do not know what is expected of them. According to Hernandez
(2005), these cultural contrasts in a multicultural world can cause miscommunication
and resemble cultural value differences. She continues by stating that individuality,
competition, communication, time, status, family, and aesthetics are values that differ
drastically between North American white culture and those of other cultures. If one
considers culture in terms of its scientific definition, it is an invented behavior adopted
by a population, and passed on to succeeding generations. This behavior will be
closely related to the needs, beliefs, and environment of the group (Hernandez, 2005).
Russian immigration into the United States has had continuing influx over the
past three centuries (Collier, 2005). Russian immigration has been characterized by
four major waves and a good deal of attention has been focused on the dramatic
increases in enrollment experienced by many school districts across the country. The
Department of Education recently reported that the number of children in public
schools has grown by nearly eight million in the last two decades (Carnarota, 2001).
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As Washington is considered among the growth percentages, it ranks twelfth by
number of immigrants and eighteenth based on percentage of population made up of
immigrants. Out of the top twenty immigrant countries, with East Asia dominating the
list, producing 14 out of the 20 countries, Russia ranks eleventh overall since i 970
(Chamarota, 2001). According to the Annual Report of the State Transitional
Bilingual Instruction Program (2002), in the state of Washington, 5,233 Russian
speaking students are being served in the public schools. This number is second only
to the increasing Spanish speaking population. Russian students in public schools have
grown steadily at 33.9% since 1996. Of the 2,355 LEP students in Tacoma, 459 are
Russian speaking.
In examining the survey results compiled by Mattessich (2000), entitled

Speaking for Themselves: A Survey of Hispanic, Hmong, Russian, and Somali
Immigrants ... , interviewers examined reasons for leaving the native land, what
immigrants found when they arrived, and how they coped and adapted. In comparing
Hispanic, Hmong, Somali, and Russian immigrants, researchers found Russians to:
• be least confident in their English skills.
• feel more likely that Americans are friendlier to them (As high as 99%)
• feel less likely to perceive mean or unkind treatment (6%).
• be most glad that they left their native country, and far less likely to return
someday.
• be least likely to use the Internet to access information.
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•

be less likely to report practicing their religion here, due to religious
persecution in their native land.

•

be the only group to have less than the majority (42%) of parents that feel
their children's teachers know enough about their culture.

In the above survey, the results show that many teachers are not aware and are
not practicing effective methods in their classrooms to communicate with Russian
immigrant families. As Dmitriyev (2000) states in his writing about ethnicity and
culture in Russian schools, the supporters of multicultural education in Russia have
great confidence that schools, colleges, and other educational institutions can
significantly contribute to bringing inter-ethnic harmony to Russia, however they
realize that it takes time and cooperation with other social institutions and public
organizations, and with parents and communities. Building partnerships is being
practiced in their home country and should be developed here in American schools as
well.
Current Practices
Students who arrive in schools speaking languages other than English can be
challenging to inexperienced school district personnel who are expected to serve them.
English Language Learner (ELL) students' families bring a wealth of linguistic and
sociocultural experiences to the new school and community. One of the best ways to
get these families involved is to invite parents to general meetings, open houses or
workshops where they can comfortably share their views and knowledge with the
school population. Through this process, families can become familiar with school
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personnel and activities could encourage them to share their theories, views, and
experiences in one-on-one situations during school socials and breaks (King, 2001).
As the Commissioner of Education in Missouri, King noted that poverty, multiple job
commitments, cultural backgrounds and many other factors may prevent English
learners' parents from attending school meetings, conferences, or open houses.
School administrators must adapt their schedules to allow choices, and advance notice
may foster additional attendance by working families.

In Woodburn, Oregon, educators have recognized the need to close the
achievement gap between ELL students and students who's primary language is
English. The districts second highest language use other than Spanish is Russian at 11
percent (NWREL, 2003). Implementing change is inevitable, so they created a new
strategy for the district to implement: to create a system that ensures all students
graduate literate in more than one language. Two current practice models
implemented at this time include an 80/20 and 50/50 model of Native language to
English learned and used in the classroom (NWREL, 2003). The immersion process
can provide valuable opportunities to experience different learning styles, while
involving families to share culture, traditions, and language.
Traditional parent involvement has concentrated almost exclusively on parents'
and teachers' roles and responsibilities. Although this information is important, it also
is critical to consider how these partnerships are undertaken, whether they build social
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capital, promote empowerment and are culturally appropriate (Weiss, 1996, p. 10).
Weiss indicates the need for strong preservice education and its connectedness to
practicing teachers. Parents, administrators, teacher education faculty and other
school personnel also are in need of information on how to connect home, school and
community resources. Workshops already exist to show parents how they can be
involved in their children's education. Fewer learning opportunities are available for
school administrators and teacher education faculty (Weiss, 1996, p. 9). Teacher
attitudes play a large part in the academic success of children. Some cultures view
schools as institutionalized authority and leave it to the teachers to educate their
children. Economic, emotional, time constraints, logistical problems such as child
care, transportation and scheduling conflicts influence involvement and get further
complicated with language barriers (Liontos, 1991 ). School staff needs to be prepared
with in-service workshops so that everyone understands the community being served
and realizes that students' home and school worlds are so different (Liontos, 1991).
According to the National Center for Educational Statistics (1998, p. iii),
public elementary schools do not include parents in school decision-making to a great
extent. One-quarter to one-third of all schools include parents to a moderate extent in
most decision-making, with 31 % of schools considering input to a great extent on the
development of parent involvement activities. The percentage of schools satisfied with
the degree of family involvement decreases as the number of free and reduced lunch
increases to 50% or more. Due to jobs and cultural perspectives, many Russian
families utilize this opportunity to receive free or reduced lunch. Given all the
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concerns regarding parent involvement, 48% of school staff nation wide, indicated that
lack of staff training in working with parents was a significant barrier.
Building community connections is important to the success of schools and the
partnerships developed among students' families can result in continued support and
growth as school programs change and impact student learning. The following tables
summarize how students, families, schools, and communities benefit from partnerships
and various examples of community paiiners.

ACTIVITY FOCUS
(Table 1)
Family
School
Student
Centered
Centered
Centered
Student awards,
Parent workshops,
Equipment and
student incentives,
family fun-nights,
materials,
scholarships, student GED and other adult
beautification and
trips, tutors,
repair, teacher
education classes,
mentors, job
parent incentives
incentives and
shadowing, and
and rewards,
awards, funds for
other services and
counseling and other
school events and
products for
forms of assistance. programs, office and
students.
classroom
assistance.

C

Community
Centered
Community
beautification,
student exhibits and
performances,
charity and other
outreach.
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CO:tvfMUNITYPARTNERS
(Table 2)
For examole ...
Types of Communitv Partners
Local businesses, national corporations and
Business/Corporations
franchises.
Colleges, universities, high schools, and
Universities and Educational Institutions
.

Health Care Organizations

Government and Military Agencies

National Service and Volunteer
Organizations

Faith Organizations
Senior Citizen Organizations
Cultural and Recreational Institutions
Other Community Organizations

Community Individuals

other educational institutions .
Hospitals, health care centers, mental health
facilities, health departments, health
foundations and associations.
Fire departments, police departments,
chamber of commerce, city council, other
local and state government agencies and
deoartments.
Rotary Club, Lions Club, Kiwanis Club,
VISTA, Concerned Black Men, Inc.,
Shriners, Boy and Girl Scouts, YWCA,
United Wav, Americom, UrbanLeam1e.
Churches, mosques, synagogues, other
religious ornanizations and charities.
Nursing homes, senior volunteer and
service organizations.
Zoos, museums, libraries, recreational
centers.
Fraternities, sororities, foundations,
neighborhood associations, political,
alumni, and local service organizations.
Individual volunteers from the surrounding
school communitv.

According to the previous tables, adapted from Sanders (2005), schools should
build relationships with families and community members. The potential opportunities
extracted from the numerous examples will support student learning as a result of
strong partnerships.
As stated by a parent from Atkinson Elementary School in Portland, Oregon,
"It's powerful for the students to see their parents in class, and powerful for the
parents to be able to help. Parents can be the expert for their child, rather than the
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child showing the parents what everything means or how school works. The teacher
can ask them to volunteer, and parents start asking about what to do at home, ways to
talk with their children. There's a pyramid effect, by reaching one parent, they will
bring in other parents (Dorfanm & Fisher, 2002, p. 12-13)." Teachers and school staff
should be trained and prepared to meet the needs of our students by involving families
into that process. Parent involvement increases when teachers understand and know
the students and their families. Teachers need to have constant contacts with the
parents through written communication in the families' native language, conduct home
visits by trained staff, participate in social events, or use other means to build trust and
respect (Nourse et al., 2005). By developing a strategic plan, strong families could be
made stronger, and successful students and family involvement may reciprocate for
generations. According to the Low Socio-Economic Think Tank (OSPI, 2003),
schools should provide culturally appropriate curricula, collaborate with community
and family, participate in mentorship or liaison programs that promote mutual
understandings between family and the educational system, and other influential ideas
that will support these partnerships between school, family, and community.
Tools and Strategies
In order to build schoo~ family, and community partnerships, Epstien (2002)
lists six types of involvement. Parenting, communicating, volunteering, learning,
decision making, and collaboration are the six types, but all have two defining
synonyms: trusting and respecting.
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Parenting
According to Epstein (1995, p. 7), the way schools care about children is
reflected in the way schools care about the children's families. If educators see
students as children, rather thanjust students, they are likely to see both the family and
the community as partners with the school in children's education and development.
Epstein adds the perspective from traditional thinking of parents: "I raised this child,
now it is your job to educate her." Through this view, educators may respond with
the statement, "If the family would just do its job, we could do our job." These types
of statements must be dissolved and converted to positive cooperative perspectives.
Epstein's first type of involvement, parenting, should concentrate on assisting families
with parenting and child-rearing skills, understanding child and adolescent
development, and setting home conditions that support children as students at each
age and grade level. Based on an article from the Connecticut PTA (2005), families
should assist the school in understanding their families' culture, values, and parenting
practices. Perceptions of school-home climate should be discussed and the
development of a parent center at school may also be developed to act as a resource to
families. Parent involvement initiatives have identified several other issues crucial to
student success. Williams and Chavkin (1989) state that the more parents participate
in schooling at every level - in advocacy, decision-making and oversight roles, as fundraisers and boosters, as volunteers and para-professionals, and as home teachers - the
better for student achievement. Additionally, parents who are aware of diversity issues
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and knowledgeable about school environments can contribute to social and academic
development (Griffith, 1997).
Cotton and Wikelund (2001, p. 3) state that the earlier in a child's education
process parent involvement begins, the more powerful the effects will be. Educators
frequently point out the critical role of the home and family environment in
determining children's school success, and it appears that the earlier this influence is
"harnessed," the greater the likelihood of higher student achievement. Earlier
childhood education programs with strong parent involvement components have
demonstrated the effectiveness of this approach.

Communicating
Schools must be prepared to communicate effectively with families about
school programs and student progress through effective school-to-home and home-toschool communications (Epstein, 2002, p. 165). Educators should encourage ELL
parents and families to be actively involved in their children's education. Invite them
into the schools and be prepared to interact with them as necessary (Swick, 1991).
School staff should show them that they can be involved and help their children to
succeed in school. Some sample effective two-way communication methods
according to Epstein (2002), include:
• Conferences with every parent at least once a year with
follow-ups as needed.
• Language translators to assist families as needed.
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•Folders of student work sent home weekly or monthly for
parent review and comments.
• Parent and student pickup ofreport cards.
• Regular schedule of useful notices, memos, phone calls, and other
communications.
• Effective newsletters including information about school events, student
activities, and parents' questions, reactions, and suggestions.
• Present clear information on all school policies, programs, reforms,
assessments, and transitions.
• Presents clear information about choosing schools, and selecting courses,
programs, and activities within schools.
• Annual survey of families' reaction to school programs and students' needs.

During conferencing or meetings, avoid using children as interpreters for
parents, since this shifts authority. Students should also be encouraged to use their
home-language in learning activities since native language development will enhance
English acquisition (Marcos, 2005).

Volunteering
Schools should improve the recruitment and training of parent volunteers, and
work to have flexible scheduling to accommodate working parents (Deakin, 2004).
Providing opportunities for meaningful involvement is crucial. According to the
Northwest Regional Educational Laboratories (2003), family members are generally
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more interested in activities that are directly related to their child. Further, families
need to know what purpose activities serve and how they relate to overall goals.
Schools should organize volunteers and audiences to support the school and students.
Some sample practices include:
•

Annual survey to identify interests, talents, and availability of volunteers.

•

Provide a parent room or family center for volunteer work, meetings, and
resources for fumilies.

•

Develop class parent lists, telephone tree, or other structures to provide all
families with needed information.

•

Implement parent or grandparent patrols to increase school safety.

•

Conduct annual reviews of schedules for student performances, sports
events, and assemblies for daytime and evening audiences.
(Epstein, 2002)

In Russia, nonprofit organizations have been thrust into the forefront of
Russian society to provide services once rendered by its government. Families must
be active agents of positive change in neighborhoods, communities, and the larger
society. Russian families (youth and adults) must assume volunteer roles in local
communities if quality of life is to be maintained or improved (Scheer, 1997). In
American schools, these same basic principles apply for the goal of a greater good.
Based on a model of family involvement in Woodburn, Oregon, educators must
recognize that families can participate in projects in different ways, and involve
families as much as they can be involved (NWREL, 2003).
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Learning At Home
Learning at home is the fourth step in building a strong schooi family, and
community partnership. The purpose, is to involve families with their children in
homework and other curricuium-related activities and decisions (Epstein, 2002).
According to Epstein (2002), information for families should be provided to promote
homework policies, schoolwork discussions, and necessary skills in subject areas.
Calendars with daily or weekly activities for parents and students to do at home or in
the community and summer learning packets should be developed and implemented.
As stated by Dr. Weiss of the Harvard Family Research Project (2005), ''More than 30
years ofresearch indicate that children benefit from family-school collaborations,
which provide parents with opportunities to shape their children's learning (p. 1)."
Parents know their children best, are in the best position to inform schools about their
children's needs and capacities, and are deeply invested in their children's success
(Goodwin & King, 2002). A result for teachers and schools, respect levels of family
time and satisfaction with family involvement and support can increase, allowing staff
to recognize that single-parent, dual-income, and low-income families are valuable for
encouraging and assisting student learning. Learning opportunities at home are
beneficial to student performance and including families in this process will build
greater community connections.

Decision Making
Decision making, is a process of developing partnerships, focusing on shared
views and actions toward shared goals, not a power struggle between conflicting
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ideas. This includes parent leaders from all racial, ethnic, socioeconomic, and other
groups in the school. Training should be offered to enable leaders to serve as
representatives of other families, with input and return of information to all families.
Include students along with parents in decision-making groups.
Participation and leadership require continuous support and reflection. Some
school and community based practices include school council, school improvement
teams, Title I advisory council, and a school-site management team (Epstein, 2002, p.
170). PTA and PTO groups require membership, participation, leadership, and
representation. Action teams for partnerships plan and implement training, develop
schedules, and follow up of goals set by the team (Epstein, 2002).
Schools should embrace a philosophy of partnership and be willing to share
power with families. Make sure parents, school staff, and community members
understand that the responsibility for children's educational development is a
collaborative enterprise (Dorfamn & Fisher, 2002, p. 6). In a quote from Cherry
Valley Elementary School, a parent expressed, "There is a mutual feeling that you're
both working for the same goal. Problem solving and brainstorming take place as a
partnership, rather than a teacher-imposed decision (Dorfman & Fisher, 2002, p. 15)."

Collaboration
Collaboration is defined as the ability to identify and integrate resources and
services from the community to strengthen school programs, family practices, and
student learning and development. Communicating with families and asking them how
they would like to be involved and how the school can facilitate that is an essential
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part of developing true family-school collaborations. Making information easily
accessible to families, providing it in a language they can understand, and ensuring that
they know who to talk to if they have questions, is a good place to start in
demonstration openness (NWREL, 2003, p. 21). According to the National Network
of Partnership Schools (2002), successful school, family, and community partnership
programs require thoughtful on-going planning, implementation, and evaluation. Each
program is and should be unique. Essential elements include needs assessments, goal
statements, prioritization of activities, strategy development, implementation plans,
and evaluation tools (Swick, 1992). Collaboration is based on sharing information.
This ruay include community health, cultural, recreational, and social support services.
Collaboration should involve schools, families, businesses, local agencies, religious
organizations, and many other groups and support systems in order to build a strong
collaboration to aid in student learning.
Each individual school, in cooperation with the community in which it serves,
must reflect on its current educational program and its relationship with the
community in which it is embedded. Based on this self reflection, the school and the
community must jointly determine which strategies will be most effective in creating a
sense of trust (NWREL, 2003, p. 27). Staff must also be provided training on
working with families. Many teachers have had little experience or training on ways to
engage students' families. Others may feel intimidated by parents or worry that
involving parents more directly in the classroom will be a waste of time. School
leaders ruay need to begin a school-wide family involvement initiative by providing
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professional development on school-family collaboration, intercultural communication,
connections between culture and learning, or other topics specific to involving diverse
families more directly in students' education (Trumbull et al., 2001).

CHAPTER THREE
PROCEDURES
Purpose
Due to increasing numbers of Russian immigrants into the United States,
teachers in urban settings are clmllenged in meeting lire needs uf students whu cume
from homes where English is the second language. Many immigrants arrive without
any understanding of the U.S. school system, culture, etc. They often do not know
what is expected of them. American schools are unique: No other school system in
the world requires the amount of parent participation and involvement that the U.S.
schools do (Hernandez, 2005). Families and schools traditionally have been viewed as
the institutions with the greatest effect on the development of children. Communities,
however, have received increasing attention for their role in the socializing youth and
ensuring students' success in a variety of societal domains (Sanders, 2002). Epstein's
theory of overlapping spheres of influence, for example, identifies schools, families,
and communities as major institutions that socialize and educate children. A central
principle of the theory is that certain goals, such as student academic success, are of
interest to each of these institutions and are best achieved through their cooperative
action and support. In order to build effective partnerships between the school, family,
and community, educators need an effective means for acquiring educational practices
specific to understanding cultural background and history, current practices, and tools
and strategies for future growth.
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Need for the Project

It is the practice of the Tacoma School District to build partnerships with
families early in the school experience. Being in an urban district where budget cuts
are affected on a large scale, studem and family populatioru: are often tranS"iem, and
state assessments effect the standing of schools, Point Defiance Elementary is setting
new goals through school improvement to meet the needs of the increasing Russian
population. One way in which that practice has been met is through a concept entitled
"Partnership Conferencing." This model of conferencing does involve more
accountable meetings with families and focuses on building understanding relationships
early in the school year as teachers and families meet. This past school year, in my
class alone, 25% of my fifth grade families are Russian immigrants. As students from
these families are placed in inclusive classrooms, teachers are challenged with building
strong two-way communication between school and home. There is a tendency for
school administrators and teachers to undervalue parental involvement, particularly
involvement from working-class or diverse families. Teachers may have different
expectations of parents based on class or cultural differences (Dorfman & Fisher,
2002). The need for this project is clearly set in defining expectations as educators
and communicating and implementing effective practices, in which Point Defiance staff
may not be trained.
Procedures for the Project
Through conversations with sQhool staff and the building administrator, an
identified need was established related to Russian family involvement and cultural
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understanding. The author reviewed the current literature and resources related to
building school, family, and community partnerships. This procedure began with
Internet searches to narrow the problem. As specific areas of literature were found
tliat supported the rteed, further investigation through ERIC database searches and
formal library research was conducted. Most literature found, focused on building
partnerships separate from Russian literature on that topic. The author then focused
on the combination of both and how to modify certain areas of family involvement
specific to an increasing Russian population. The author then created a series of six
workshops to be utilized for training all school staff on building school, family, and
community partnerships with Russian families. These workshops include formal and
ongoing assessments adapted from state agencies and research institutions.
Planned Implementation and Assessment of the Project
The materials created in this project are intended for implementation at Point
Defiance Elementary as part of the school improvement process for the 2005/2006
school year. The following time table will produce the most effective results.

Implementation Time Table
Workshop 1:

Introduction
Pre-Assessment

August Inservice

Workshop 2:

Cultural & Historical
Background

September (1 & Week) 2 hours

Workshop 3:

Current Practices &
Modifications

October (1 & Week)

Workshop 4:

Tools and Strategies

November (1 & Week) 2 hours

2 hours

2 hours
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Workshop 5:

Tools and Strategies

January (1 51 Week)

2 hours

Workshop 6:

Review & Assessment

May (3'd Week)

2 hours

The author intends to be the primary facilitator during each of the training
sessions with additional suppmi from the current school improvement team and the
building principal. Classroom teachers and support staff possess numerous techniques
and strategies in working with families and may be called upon to present as needed.
Workshop one would be best implemented during the in-service training before
school starts in August. During the first workshop, the introductory section and preassessment portion of the workshop series would be presented and discussed. An
inventory of present practices of school, family, and community partnerships will be
used to assess Point Defiance Elementary current staff understandings and practices
regarding family involvement (Salinas, Epstein, Sanders, 2002). Additional assessment
material would be presented and discussed.
Other subsequent training sessions would cover the cultural and historical
background, current practices and procedures, and tools and strategies for
improvement. These will be presented on a monthly basis through November and then
continue in January.
For evaluating the effectiveness and success of the project, the author modified
an evaluation questionnaire to be implemented as a post-assessment. The desired
outcome after participating in the workshop(s), is for general educators and additional
school support staff to attain and/or refine perceptions, skills, and implement new
learning into current practice. As identified by OSPI, becoming a high-performing
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school takes many years of hard work and no single thing can ensure high student
performance. Through a clear and shared focus, high levels of collaboration and
communication, focused professional development, and high levels of community and
parent invoivement, the goal is to grow to begin meeting these diverse needs.

CHAPTER FOUR
THE PROJECT
The following material is a series of workshops designed for training all school
staff to better meet the needs of school, family, and community partnerships through
the understanding of cultural and linguistic barriers, recognizing current practices, the
need for modifications, and learning tools and skills for future growth.
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Building Family Partnerships

(K-5)

A Series of Workshops:
Focusing on Russian Family Involvement

By Mark Pittrof

Point Defiance Elementary School
Tacoma, Washington

Training Facilitators Notes
The following notes are included to assist the trainer and/ or team in
utilizing this series of workshops. The workshops are designed to be used as
a series, however, one may attend selected days depending on building
needs and professional growth hours available.
Introduction/Pre-assessment
In this workshop, staff will be introduced to a broad overview of where
the following five workshops are going. The goal is to bring issues,
preconceptions, and current cultural understandings to the surface. A preassessment tool will be used to learn where that specific buildings strengths
and weaknesses are and pinpoint areas for future growth.

I.

IL Cultural and Historical Background
This workshop begins the process of cultural understandings. According
to Howard (1999), "Teachers cannot transform schools until they transform
themselves." The goal is to realize perceptions of some Russian families as
they see the school system. Included is literature on the topic, written
response for staff and discussion questions.

III. Current Practices and Modifications
In this workshop, staff will begin to identify specific practices currently
implemented that work and those that have been used that do not. Building
off the previous workshop, staff will build on their own schema to learn how
to modify their family involvement practices and tailor them to meet the
needs of an increasing Russian population.

N. Tools and Strategies (Part 1)
V. Tools and Strategies (Part 2)
These workshops take school staff to a new level of specification
regarding family and community involvement. During these next three
workshops, staff will identify specific areas of strength and those that need
intentional support. Tools and strategies for growth in these areas will be
provided and a building plan will be developed.
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VI. Review and Final Assessment
In conclusion of the six workshop series, staff will have begun, edited,
and finalized an Action Team Plan (ATP) (Epstein, 2002). This plan will be
based on team discussions and assessments throughout the current year. The
intended goal is to implement this plan over the following school year.
*Follow up sessions may be needed to modify and adapt plans to changing
populations from school year to school year.
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Introduction and Pre-assessment
Foreword
It is profound to continually observe school staff striving and

struggling to meet the increasing needs of their diverse student populations.
With students, comes families, which adds a new dimension of challenge.
Communication tops the list of obstacles with families who speak English as
a second language. At Point Defiance Elementary in Tacoma, Washington,
the dedication and eagerness of school staff to recognize the need to meet
these diverse populations is inspiring.
The materials included in this series of workshops are an assortment
best practices, current literature, and documentation formats to plan and
implement improved school, family, and community partnerships. They are
designed to help Point Defiance Elementary staff meet the academic and
social needs of each student by improving family and community
involvement. The goal of these workshops, is to reaffirm the skills and
strategies staff are using and develop credible plans for continuous growth.
Format
The materials are divided into seven sections:
1. Introduction and Pre-assessment: An overview of issues,

preconceptions, and cultural understandings. A building
pre-assessment tool will be used to identify needs.
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2. Cultural and Historical Background: An inh·oduction to
understanding perspectives of Russian families in American
schools and how history has effected these perceptions.
3. Current Practices and Modifications: A look at what sitebased schools are doing and how to add or change what is
happening to meet the needs of the current school.
4. Tools and Strategies (Part 1): Staff will continue to examine
current practices, identify what is working and what is not.
5. Tools and Strategies (Part 2): Staff will build off of
identified practices and continue to develop an action plan
for growth.
6. Review and Final Assessment: A discussion session on what
has been discovered throughout the series, examination of
the action plan developed over the past three workshops,
and final assessment.
7. References: A comprehensive bibliography of the resources
utilized in the creation of these workshops.
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Introduction
and
Pre-assessment
(Workshop 1)

Future Workshops
-Cultural and Historical Background
-Current Practices and Modifications
-Tools and Strategies (Part 1)
-Tools and Strategies (Part 2)
-Review and Final Assessment
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Introduction/Pre-assessment
Series: Day 1 - August Inservice
Time: 2 Hour Training
Location: Point Defiance Library
In this workshop, staff will be introduced to a broad overview of
where the following five workshops are going. The goal is to bring issues,
preconceptions, and current cultural understandings to the surface. A preassessment tool will be used to learn where that specific buildings strengths
and weaknesses are and pinpoint areas for future growth.
Introduction and Pre-assessment:
*Schedules are based on a 8:00 to 3:30 school day. Schedules may be
modified to fit time, location, and staff needs.
*August inservices at Point Defiance consist of a full day. Based on
recommendations by building administrator, training will begin after lunch.
Schedule:
1:00-1:10

Registration and Introductions

1:10-1:30

Overview of the next five workshops: A description of where
and why we are focusing on Russi!ID family involvement.

1:30-2:00

Brainstorming issues, revealing preconceptions, and cultural
understandings

2:00~2:15

Pre-assessment Questionaire

2:15-2:50

Discussion: Identification of why these things are or are not
happening at Point Defiance Elementary

2:50-3:00

Questions, Answers, and Next Steps: Including time, date, and
location of next workshop
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Overview of the Workshops
After registration and introductions, begin the first workshop by going
over the direction the staff is going during the series of workshops. Utilize
the information below to provide a map to begin thinking about the idea of
school, family, and community partnerships, specifically focusing on Russian
families. It is recommended, that facilitators stop and check for
understanding throughout the workshops and restate any material that may
need to be tailored to their specific region or direct communities.
I. Introduction/Pre-assessment
In this workshop, staff will be introduced to a broad overview of where
the following five workshops are going. The goal is to bring issues,
preconceptions, and current cultural understandings to the surface. A preassessment tool will be used to learn where that specific buildings strengths
and weaknesses are and pinpoint areas for future growth.
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II. Cultural and Historical Background
This workshop begins the process of cultural understandings. According
to Howard (1999), "Teachers cannot transform schools until they transform
themselves." The goal is to realize perceptions of some Russian families as
they see the school system. Included is literature on the topic, written
response for staff and discussion questions.

III. Current Practices and Modifications
In this workshop, staff will begin to identify specific practices currently
implemented that work and those that have been used that do not. Building
off the previous workshop, staff will build on their own schema to learn how
to modify their family involvement practices and tailor them to meet the
needs of an increasing Russian population.

C

IV. Tools and Strategies (Part 1)
V. Tools and Strategies (Part 2)
These workshops take school staff to a new level of specification
regarding family and community involvement. During these next three
workshops, staff will identify specific areas of strength and those that need
intentional support. Tools and strategies for growth in these areas will be
provided and a building plan will be developed.
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VI. Review and Final Assessment
In conclusion of the six workshop series, staff will have begun, edited,
and finalized an Action Team Plan (ATP) (Epstein, 2002). This plan will be
based on team discussions and assessments throughout the current year. The
intended goal is to implement this plan over the following school year.
Support for why we are doing this:
The following information is retrieved from the National Center for
Educational Statistics (1998), and provides statistical results regarding parent
involvement in children's education.
•

•

•
•

•

•

•

Most public elementary schools (K-8) initiate communication with parents
to inform them of curricula and student performance. 83 to 85 percent
provided information regarding the school's overall performance on
standardized test, goals and objectives of the school, and instructional
programs being used.
The majority of public elementary schools (84 -97 percent) held various
activities intended to encourage parent involvement. These included
open houses, back-to-school nights, scheduled parent-teacher conferences,
arts events, athletic events, and academic exhibitions.
Schools reported that parent involvement increased when the purpose
was to interact with the students' teacher, rather than to attend an event.
The reality, in general, public elementary schools do not include parents
in school decision-making to a great extent. One-quarter to one-third
included parents to a moderate extent in most decision-making.
Elementary schools provided opportunities to volunteer both inside and
outside the classroom, assist in fundraising, and attend meetings.
However, the percentage of schools satisfied with the degree of parent
involvement in different activities decreased as the minority enrollment
or free and reduced lunch percentages reached 50 percent or above. (i.e.
Russian Community)
In considering all the concerns that might impede parent involvement, 48
percent indicated that lack of staff training in working with parents was a
significant barrier.
Lack of parent education, cultural/ socioeconomic and language
differences, parent and staff attitudes and safety were considered barriers
as poverty and/ or minority enrollments of 50 percent or more were
reached.

In conclusion, public elementary schools are continuing to implement
parent involvement tools and strategies, but the key to building an ongoing
support system is to develop school, family, and community partnerships.
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Recording of Discussion (Day 1)
During this brainstorming session, facilitators should record staff
ideas on a large poster for a visual representation of ideas and reassessment
as the six workshops continue. As issues, preconceptions, or cultural
understandings change, make note or reference posters to indicate growth as
staff reevaluates their understanding throughout the workshops. It is
recommended that these posters be laminated after the first workshop and
brought and displayed at each workshop.
The poster could be set up in the following manner, including issues,

preconceptions, and cultural understandings as the three topics for each.

Issues

Preconceptions

Cultural
Understanding

• ...... ....

• ...... ....

• ..........

• ..........

•

... ... ... .

• ..........

• ... .......

• ... .......

• ..........

The intent with the recording and display of these topics, is to
continue to review understandings, current practices, and construct tools and
strategies to build upon these and others discussed in future workshops.
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Pre-assessment Questionnaire
During the first workshop, it is important to assess staff regarding
their understanding of parent involvement during past and present years.
The questionnaire covers a broad spectrum of topics, all related to parent
involvement and is intended to be used as an "eye opening" tool to provide
feed back on what that school is currently doing to include and meet the
needs of diverse families. According to Banks (2001, p. 5), professional
development programs should help teachers understand the complex
characteristics of ethnic groups within U.S. society and the ways in which
race, ethnicity, language, and social class interact to influence student
behavior.
The following questionnaire, adapted from Parent Involvement In

Children's Education: Efforts by Public Elementary Schools (Carey, Lewis, Farris,
& Burns, 1998), is an effort to pre-assess staff understanding of current
practices within their school and to begin a process of understanding
complex characteristics of ethnic groups in schools.
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Pre-assessment Questionnaire
Please answer this questionnaire with consideration of the current school
your working at.

1. What grades are taught at this school? (Circle all that apply)
K

1

2

3

4

5

2. In the first column, please circle the correct response to whether your
school has held the event listed. Then in the second column, please circle
the number that best represents the closest amount of participants
attending the event.
Activity:

A. Open house or back-to-school

Activity Held?
Yes
No

Parents Attending?
>Half =Half <Half

Most

Few

yes

no

1

2

3

4

5

yes

no

1

2

3

4

5

C. Arts events such as plays or
dance or musical
performances

yes

no

1

2

3

4

5

D. Sports events such as Field

yes

no

1

2

3

4

5

E. Science fairs or other academic yes
demonstrations or events

no

1

2

3

4

5

night
B. Regularly scheduled schoolwide parent-teacher
conferences

Days or other athletic
demonstrations or events

3. How often do the following forms of communication between parents
and staff occur? (Please circle one in each row)
Activity:
A. Parents are given written reports throughout
grading periods.

B.

Always Frequently Sometimes Never

Parents are requested to sign off on homework.

C. Parents are given written information about the goals

1

2

3

4

1
1

2
2

3
3

4
4

1

2

3

4

1

2

3

4

1
1

2
2

3
3

4
4

and objectives of the school's regular instructional

program.

D.

Parents are given written information about the school's
overall performance on standardized tests.
E. Parents receive positive phone calls or notes as performance
improves.
F. Parents are given examples of work that meets high standards.
G. Parents are given notice about children's ability grouping.

/
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4. Does your school provide information to parents on the following topics?
Activity:

Information Provided?

Yes

no

How Offered?

A.

Child or adolescent
development

yes

no

Workshops/
classes
1

B.

Nutrition, health, or safety

yes

no

1

2

3

C.

Parenting Skills

yes

no

1

2

3

D. Helping with Homework

yes

no

1

2

3

E.

Developing Study Skills

yes

no

1

2

3

F.

Ideas for learning outside of
school

yes

no

1

2

3

yes

no

1

2

3

G. Information on community

Take home
Newsletters
audio/video other material
2
3

services to help children or
their families

5. Does you school have a parent resource center, a place where families can
get information and gather informally? (Please circle one)
Yes

No

6. To what extent do parents use this resource? (Please circle one)

Very Frequently
1

Somewhat Frequently Not at all
2

Don't Know

3

4

7. Do staff at your school make home visits? (Please circle one)

Yes

No

8. Does your school provide any of the following for parents with limited
English skills? (Circle one answer for each item)
A. Interpreters for meeting or parent-teacher conferences ... yes
B. Translations of printed materials, such as newsletters
or school notices ................................... yes
C. School signs printed in different languages............. yes

no
no
no

11

9. Indicate parent involvement of English Language Learners' families,
specifically considering Russian families.
Parent Involvement
Satisfactory
Unsatisfactory
Outstanding

Activity:

Serving as volunteers
in the classroom

0

s

u

B. Serving as volunteers

0

s

u

0

s

u

0

s

u

A.

outside the classroom

C.

Assisting in fundraising
activities

D.

Attending meetings of
the parent-teacher
association

10. Does your school or district provide training for its classroom volunteers?
Yes

No

11. Please indicate the level to which parent input is considered in making
decisions. (Please circle one for each item)
Activity:

A. Allocation of funds
B. Curriculum or instructional program
C. Design of special programs (i.e. ELL)
D. Libraiy book and materials
E. Discipline policies and procedures
F. Health related policies
G. Monitoring or evaluating
H. Developing parent involvement activities

Parent Input Considered?
High Moderate Small Not at all

1
1
1
1
1
1
1
1

2
2

2
2
2
2
2
2

3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4

12. To what extent are the following concerns barriers to parent involvement
in your school? (Please circle one for each item)
Activity:
A. Lack of time on the part of the parents
B. Lack of time on the part of staff
C. Lack of staff training in working with parents
D. Cultural or socioeconomic differences behveen
parents and staff
E. Language differences between parents and staff
F. Lack of parent education to help with school work
G. Parent attitudes about the school
H. Staff attitudes about the parents
I. Safety in the area after school hours

Great Moderate Small
2
3
1
1
2
3
2
3
1
1
2
3

1
1
1
1
1

2
2
2
2
2

3
3
3
3
3

Not at all
4
4
4
4
4
4
4
4
4
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13. Does yot\r school have voluntary written agreements (e.g. contracts)
between he school and individual parents on what each will do to help
students succeed in school?
Yes

No

14. For parents of which students do you request such agreements?
Title 1
Other (specify) _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
15. Are there daily child care programs offered at your school?
Yes

No

16. When are these child care programs being offered?
Before school
After school
Both before and after school
17. What percent of the students at your school are eligible for free- or
reduced- price lunch?
_____%

18. Does your school receive federal Title 1 funds?
Yes

No

19. Does your school operate a Title 1 school-wide program?
Yes

No

Thank you for completing all components of the survey, the posting of
data will be provided at the October workshop.
(Adapted from Carey, Lewis, Farris, and Burns, 1998)
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Guiding Questions:
Based on the questionnaire just completed,
utilize these questions to engage in a whole staff
discussion over the following topics:
1. Which question on the questionnaire stood out to
you and why?
2. In recent encounters with Russian families, what
are some of the concerns or questions you have
had regarding school, family, and community
relationships?
3. Do you find yourself excited to engage with a
Russian family or do you have increased anxiety
about building that relationship? As a whole,
how do you think our school would react to this
question?
4. Other than PTA meetings, how do you feel about
parents being a more active part of school
decisions (i.e. funding, curriculum, policies, etc.)?

Cultural and
Historical
Background
(Workshop 2)

Previous Workshops
-Introduction and Pre-assessment

Future Workshops
-Current Practices and Modifications
-Tools and Strategies (Part 1)
-Tools and Strategies (Part 2)
-Review and Final Assessment
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Cultural and Historical Background
Series: Day 2 - September (1st week)
Time: 2 Hour Training
Location: Point Defiance Library
This workshop begins th'a! process of cultural understandings. According
to Howard (1999), "Teachers cannot transform schools until they transform
themselves." The goal is to realize perceptions of some Russian families as
they see the school system. Included is literature on the topic, written
response for staff and discussion questions.
Cultural and Historical Background:
*Schedules are based on a 8:00 to 3:30 school day. Schedules may be
modified to fit time, location, and staff needs.
*Based on recommendations by building administrator and district
requirements, training will begin after the work day, beginning at 3:30.
Schedule:
3:30-3:40

Registration and Review (Results of Pre-assessment)

3:40-3:55

Read and Review article, Russian/American Cultural Contrasts by
Duane Goehner and Yale Richmond.

3:55-4:05

Written response to article

4:05-4:30

Discuss and share response

4:30-5:00

Break out groups to engage in small group discussion

5:00-5:20

Come back together (all staff): Share conversation based on
discussion questions

5:20-5:30

Questions, Answers, and Next Steps: Including time, date, and
location of next workshop
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Written Response
On the following lines, please record thoughts,
questions, and/ or concerns regarding the article
read. Please also consider the experiences you
have had with our Russian families and do these
concepts match up with our families here at Point
Defiance?
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Guiding Questions:
The first step toward culturally responsive parental involvement is for
educators and families to come together and acknowledge, discuss, and
dispel assumptions, biases, and stereotypes. Creating such a dialogue
requires that schoolteachers and administrators take immediate action to
open communication channels (Goodwin & King, 2002, p. 11).

For Discussion on Russian Family Involvement
1. How does the language barrier affect Russian
parent involvement? What resources are
available to aid in this barrier?
2. In your opinion, how do Russian families view
Point Defiance Elementary and/ or American
schools in general? What are parents' previous
experiences with schools, schooling, teachers,
etc.?
3. What are some of our family's cultural practices
and traditions? How do we get our parentE; to
share culturally rich materials with the school?
4. Through your experience, what do these families
see as a valuable investment in education, both
financially and in time commitments?
5. What resources (i.e. computers, tutors,
translators, etc.) does our local community
provide to support our Russian families?
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6. Culturally responsive parent involvement can
include many misconceptions, read the following
and reflect and respond to each statement
considering our Russian families:
,.Parents who do not visit school don't ca.re
about their child's education.
-Good parental involvement "looks" a certain
way.
-All parents respond to the same strategies.
-Parents who are struggling financially cannot
support the school.
-All parents have the same goals for their
children.
*Please record all discussions. All staff will review
after this session and these notes will be crucial for
future workshops.

Current Practices
and Modifications
(Workshop 3)
Previous Workshops
-Introduction and Pre-assessment
-Cultural and Historical

Future Workshops
-Tools and Strategies (Part 1)
-Tools and Strategies (Part 2)
-Review and Final Assessment
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Current Practices and Modifications
Series: Day 3 - October (ls< week - Before Partnership Conferences)
Time: 2 Hour Training
Location: Point Defiance Library
In this workshop, staff will begin to identify specific practices cifrrently
implemented that work and those that have been used that do not. Building
off the previous workshop, staff will build on their own schema to learn how
to modify their family involvement practices and tailor them to meet the
needs of an increasing Russian population.
Current Practices and Modifications:
*Schedules are based on a 8:00 to 3:30 school day. Schedules may be
modified to fit time, location, and staff needs.
*The October training date is selected prior to Partnership Conferencing for
the Tacoma Public Schools. Based on recommendations by building
administrator and district requ.irements, training will begin after the work
day, beginning at 3:30.
*Based on Tacoma School District's building and district optional day format,
staff must turn in form with six workshop hours registered.

Schedule:
3:30-3:40

Registration and Review

3:40-4:10

Break out groups: Read Article, Involving At-Risk Families in
Their Children's Education by Lynn B. Liontos, Discuss, and
Record key observations

4:10-4:30

What are we currently doini:;? Complete inventory of current
practices

4:30-5:00

What can we do differently? (All Staff Discussion)

5:00-5:20

Activity: Meeting Challenges for Partnerships

5:20-5:30

Questions, Answers, and Next Steps: Including time, date, and
location of next workshop
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Guiding Questions:
After reading the article, Involving At-Risk
Families in Their Children's Education by Lynn B.
· Liontos, use the following questio11.s to guide, but
not limit your discussion.
1. Why is parent involvement so important for atrisk children?
2. Why haven't schools been reaching at-risk
parents?
3. What can be done about the obstacles in reaching
these families?
4. On page three of the article, the author bulleted
that schools should not hold the first activity at
school. What is your response to this? Why
might it be important? What types of events
could be done to make this type of interaction
successful?
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Inventory of Present Practices
Based on a model by Salinas (2002), this inventory will help school's identify
presents practices in each of the six types of school, family, and community
partnerships. Your school may conduct all, some, or none of the listed
activities. Remember, not every activity is appropriate for every school.
After the completion of the inventory, this staff will begin the process of
setting a one-year.action plan to be implemented next school year. The goal
of the action plan is to increase, improve, and/ or maintain activities for each
of the six types of involvement.
Directions: Please read the description of the activity carefully. Then circle
the response that you feel is indicative of your school.
Type 1 - Parenting: Basic Responsibilities of Families
Activity:
- We sponsor parent education
workshops and other courses
or training for parents'.

Yes

Sometimes

No

N/A

- We provide families with information
on child or adolescent development.

Yes

Sometimes

No

N/A

- We conduct family support programs
with parent-to-parent discussion groups.

Yes

Sometimes

No

N/A

- We provide families with information on
developing home conditions that support
learning.

Yes

Sometimes

No

N/A

- We lend families books or tapes on
parenting or videotapes of parent
workshops.

Yes

Sometimes

No

N/A

- We ask families about children's goals,
strengths, and talents.

Yes

Sometimes

No

N/A

- We sponsor home visiting programs or
neighborhood meetings to help families
understand schools and to help schools
understand families.

Yes

Sometimes

No

N/A
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Type 2 - Communicating: Basic Responsibilities of Schools
Activity:
- We have formal conferences with every
parent at least once a year.

Yes

Sometimes

No

N/A

- We provide language translators to
to assist families as needed.

Yes

Sometimes

No

N/A

- We provide clear information about
report cards and how grades are
earned.

Yes

Sometimes

No

N/A

- Parents pick up report cards or there
is accountability to make sure parents
receive them.

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

- We provide clear information about
selecting courses, programs, and/ or
activities in this school.

Yes

Sometimes

No

N/A

- We send home folders of student work
weekly or monthly for parent review
and comments.

Yes

Sometimes

No

N/A

- Staff members send home positive
messages about students on a regular
basis.

Yes

Sometimes

No

N/A

- Our school newsletter includes:
• A calendar of school events
• Student activity information
• Curriculum and program
information
• School volunteer information
• School policy information
• Samples of student writing
and artwork
• A column to address parents'
questions
Recognition
of students,
•
families, and community members
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- We notify families about student awards
and recognition.

Yes

Sometimes

No

N/A

- We contact the families of students having
academic or behavior problems.

Yes

Sometimes

No

N/A

- Teachers have easy access to telephones
to c:6rnrnunicate with parents during or
after school.

Yes

Sometimes

No

N/A

- Teachers and administrators have e-mail
and/ or a school website to communicate
with parents.

Yes

Sometimes

No

N/A

- Parents have the telephone numbers/
e-mail addresses of the school, principal,
teachers, and counselors.

Yes

Sometimes

No

N/A

- We have a homework hotline for students
and families to hear assignments and
messages.

Yes

Sometimes

No

N/A

- We conduct an annual survey for families
to provide reactions to school programs
and share information and concerns about
students.

Yes

Sometimes

No

N/A

Type 3 - Volunteering: Involvement at and for the School
- We conduct an annual survey to
identify interests, talents, and
availability of volunteers.

Yes

Sometimes

No

N/A

- We have a parent room or family center
for volunteer work, meetings, and
resources for families.

Yes

Sometimes

No

N/A

- We have made know the procedures for
reserving such rooms.

Yes

Sometimes

No

N/A

- We encourage families and the community to be involved at school by:

•

Assisting in the classroom

Yes

Sometimes

No

N/A
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•
•

Helping on trips or at parties
Giving talks
(careers, hobbies, etc.)
Checking attendance
Monitoring halls, or working in
the library, cafeteria, or other areas
Leading clubs or activities

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

, ?Ometimes

No

NIA

- We provide ways for families to be
involved at home or in the community
if they cannot volunteer at school.

Yes

Sometimes

No

N/A

- We have a program to recognize our
volunteers.

Yes

Sometimes

No

N/A

- We organize class parents or
neighborhood volunteers to link with
all parents.

Yes

Sometimes

No

N/A

- We schedule plays, concerts, games, and
other events at different times of the day
or evening so that all parents can attend
some activities.

Yes

Sometimes

No

N/A

•
•

•

Type 4 - Learning At Home: Involvement in Academic Activities
Activities:
- We provide information to families on
required skills in all subjects.

Yes

Sometimes

No

N/A

- We provide information to families on
how to monitor and discuss schoolwork
at home.

Yes

Sometimes

No

N/A

- We provide information on how to assist
students with skills that they need
to improve.

Yes

Sometimes

No

N/A

- We have a regular schedule of interactive
homework that requires students to
demonstrate and discuss what they are
learning with a family member.

Yes

Sometimes

No

N/A
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- We ask parents to listen to theiI' child
read or to read aloud to theiI' child.

Yes

Sometimes

No

N/A

- We provide calendars with daily or
weekly activities for families to do at
home and in the community.

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

- We help families help students set
academic goals.

Type 5 - Decision Making: Participation and Leadership
Activity:
- We have an active PTA, PTO, or other
parent organization.

Yes

Sometimes

No

N/A

- Parent representatives are on the
school's advisory council, improvement
team, or other committees.

Yes

Sometimes

No

N/A

- Parent representatives are on districtlevel advisory councils or committees.

Yes

Sometimes

No

N/A

- We develop formal networks to link all
families with their parent representatives
for decision making.

Yes

Sometimes

No

N/A

- We involve all parents to get input and
ideas on school policies.

Yes

Sometimes

No

N/A

- We provide information on school or
local elections for school representatives.

Yes

Sometimes

No

N/A

- We involve parents in selecting school
staff.

Yes

Sometimes

No

N/A

- We involve parents in revising school
and/ or district curricula.

Yes

Sometimes

No

N/A
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Type 6 - Collaborating with the Community
Activity:
- We provide a resource directory for
parents and students with information
on community agencies and programs.
- We provide information on community
activities that link to learning skills and
talents, including summer programs for
students.
- We work with local businesses,
industries, and community organizations
on programs to enhance student skills.
- We offer after-school programs for students,
with support from community businesses,
agencies, or volunteers.
- We sponsor intergenerational programs
with local senior citizen groups.
- We provide "one-stop" shopping for
family services through partnerships
of school, counseling, health, recreation,
job training, and other agencies.
- We organize service to the community
by students, families, and schools.
- We include alumni in school programs
for students.
- Our school building is open for use by
the community after school hours.

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

Yes

Sometimes

No

N/A

(Adapted from Epstein et al., 2002)
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Meeting Challenges for Partnerships
This activity is designed to help staff discuss how to involve diverse groups
of families and the community in children's education.
Staff will meet in grade level teams to discuss and list all hard-to-reach
families at the given grade level. A recorder in each group is needed and
should take notes on important ideas. Small groups may address different
challenges and then during the next workshop, share as a whole group to
combine ideas.
Please make sure all staff members in the grade level groups have
opportunities to share examples and ideas. Specialist will be divided into
groups based on numbers - decided by facilitator.
Involving Hard-to-Reach Families:
According to Epstein (2002), all families are hard to reach some of the time,
but some families are harder to reach than others. In the following form,
modified to meet the needs of Point Defiance Elementary, consider the
following;
•
•
•

Which groups of families in this school are the hardest to reach?
What are the main reasons for the low involvement of these
families?
What strategies and activities might improve this school's outreach
and the families' involvement?

*Staff is encouraged to consider, but not limit to, Russian families.
Hard-to-Reach Families

Main Reasons

How Might We
Involve These
Families?
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Hard-to-Reach Families

Main Reasons

How Might We
Involve These
Families?

*Please duplicate and attach any additional copies as needed.

Tools and
Strategies
(Part 1)
(Workshop 4)

Previous Workshops
-Introduction and Pre-assessment
-Cultural and Historical Background
-Current Practice and Modifications

Future Workshops
-Tools and Strategies (Part 2)
-Review and Final Assessment
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Tools and Strategies (Part 1)
Series: Day 4 - November (Before Holidays)
Time: 2 Hour Training
Location: Point Defiance Library
This workshop takes school staff to a new level of specification regarding
family and community involvement. During these next three workshops,
staff will identify specific areas of strength and those that need intentional
support. Tools and strategies for growth in these areas will be provided and
a building plan will be developed.
Tools and Strategies:
*Schedules are based on a 8:00 to 3:30 school day. Schedules may be
modified to fit time, location, and staff needs.
*The November training date is selected prior to school breaks and provides
a one month follow up to the previous workshop. Based on
recommendations by building administrator and district requirements,
training will begin after the work day, beginning at 3:30.
Schedule:
3:30-3:40

Registration and Review (Results of Practices Inventory)

3:40-3:50

Review Identified Families - Meeting Challenges

3:50-4:25

Six Types of Family Involvement

4:25-5:00

Tools and Strategies for Teachers to assist Parent
Involvement - Sample Practices

5:00-5:20

Challenges to Overcome

5:20-5:30

Questions, Answers, and Next Steps: Including time, date, and
location of next workshop

Homework Read article, Teacher-Parent Partnerships
Author: Swick, Kevin J.
*All staff read and be prepared to discuss at January meeting.
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Review Identified Families
Meeting Challenges
Staff needs to bring "Hard-to-Reach" families sheet to this meeting.
As a whole group, discuss families and share identified ways to increase
involvement. The goal of this activity is to bring awareness to the surface for
all staff, and learn how to support other staff members. Also, the next years
teachers can identify how to support individual families and help develop a
classroom plan to make those families and their students successful.

* A copy of the specified activity is attached for reference.

33

Meeting Challenges for Partnerships
This activity is designed to help staff discuss how to involve diverse groups
of families and the community in children's education.
Staff will meet in grade level teams to discuss and list all hard-to-reach
families at the given grade level. A recorder in each group is needed and
should take notes on important ideas. Small groups may address different
challenges and then during the next workshop, share as a whole group to
combine ideas.
Please make sure all staff members in the grade level groups have
opportunities to share examples and ideas. Specialist will be divided into
groups based on numbers - decided by facilitator.
Involving Hard-to-Reach Families:
According to Epstein (2002), all families are hard to reach some of the time,
but some families are harder to reach than others. In the following form,
modified to meet the needs of Point Defiance Elementary, consider the
following;
•
•
•

Which groups of families in this school are the hardest to reach?
What are the main reasons for the low involvement of these
families?
What strategies and activities might improve this school's outreach
and the families' involvement?

*Staff is encouraged to consider, but not limit to, Russian families.
Hard-to-Reach Families

Main Reasons

HowMightWe
Involve These
Families?
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Hard-to-Reach Families

:tvi;ain Reasons

How Might We
Involve These
Families?

*Please duplicate and attach any additional copies as needed.
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The Keys to Successful School, Family,
and Community Partnerships
Six Types of Involvement
B11sed on work by Epstein and colle11gues (2002), there are six types of
involvement. The following pages are presented and intended to be made
into overheads for staff presentation. Modified from their original version,
these slides provide large, bold presentation format. The goal is to provide
clear description of the six types of involvement so staff can begin to
construct a plan for the following school year basing all decisions on these
involvement topics.
This workshop continues with the move into types of sample practices.
Home visits, conferences, parent centers, telecommunication, involvement in
the classroom, participatory decision-making, parent and adult educational
programs, home learning activities, and family-school networking are some
of the may strategies that have effectively engaged parents and teachers in
supportive and collaborative roles (Swick, 1992, p. 4).
In conclusion, the presentation will present challenges and tools and
strategies for all six types of involvement.
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Six Types of Involvement
Parenting: Assist families with parenting and child-rearing
skills, understanding child and adolescent development, and
setting home conditions that support children as students at each
age and grade level. Assist schools in understanding families.

Communication: Communicate with families about
school programs and student progress through effective school-tohome and home-to-school communications.

Volunteering: Improve recruitment, training, work, and
schedules to involve families as volunteers and audiences at the
school or in other locations to support students and school
programs.

Learning at Home: Involve families with their children
in learning activities at home, including homework and other
curriculum-related activities and decisions.

Decision Making:

Include families as participants in
school decisions, governance, and advocacy through PTA/PTO,
school councils, committees, action teams, and other parent
organizations.

Collaborating with the Community:
Coordinate community resources and services for students,
families, and the school with businesses, agencies, and other
groups, and provide services to the community.
(Adapted from Epstein et al., 2002)
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Parenting

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Communicating

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Volunteering

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Learning at Home

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Decision Making

C

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Collaborating with the
Community

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Tools and Strategies - Sample Practices
Parenting
The Premise:
Assist fa1nilies with parenting skills and setting home
conditions to support children as students, and assist
schools to understand families

Please note: Content on this page was redacted due to copyright concerns.
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(Connecticut PTA , 2005)

Please note: Content on this page was redacted due to copyright concerns.
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Tools and Strategies - Sample Practices
Communicating
The Premise;
Conduct effective communications from school to home
and from home to school about school programs and
children's progress

Please note: Content on this page was redacted due to copyright concerns.
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(Connecticut PTA, 2005)

Please note: Content on this page was redacted due to copyright concerns.
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Tools and Strategies - Sample Practices
Volunteering
The Premise:
Organize volunteers and audiences to support the school
and students

Please note: Content on this page was redacted due to copyright concerns.
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(Connecticut PTA, 2005)

Please note: Content on this page was redacted due to copyright concerns.
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Tools and Strategies - Sample Practices
Learning at Home
The Premise:
Involve families with their children in homework and
other curriculum-related activities and decisions

(Connecticut PTA, 2005)

Please note: Content on this page was redacted due to copyright concerns.
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Tools and Strategies - Sample Practices
Decision Making
The Premise:
Include families as participants in school decisions, and
develop parent leaders and representatives

Please note: Content on this page was redacted due to copyright concerns.
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(Connecticut PTA, 2005)

C

Please note: Content on this page was redacted due to copyright concerns.
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Tools and Strategies - Sample Practices
Collaborating with the Community
The Premise:
Coordinate resources and services from the community
for families, students, and the school, and provide
services to the community

Please note: Content on this page was redacted due to copyright concerns.
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(Connecticut PTA, 2005)

Please note: Content on this page was redacted due to copyright concerns.
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Challenges to Overcome
Overcoming Time and Resource Constraints
Strategies for helping teachers make time to develop
school-family partnerships include:

(Funkhouser, Gonzales, and Moles, 1997)

Please note: Content on this page was redacted due to copyright concerns.
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Challenges to Overcome
Overcoming Time and Resource Constraints
Strategies for helping parents overco1ne thne and
resource constraints include:

(Funkhouser, Gonzales, and Moles, 1997)

Please note: Content on this page was redacted due to copyright concerns.
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Challenges to Overcome
Providing Information and Training to
Parents and School Staff
Through workshops and a variety of outreach activities such as
informative newsletters, handbooks, and home visits, parents and school staff
are learning how to trust each other and work together to help children
succeed in school (Funkhouser, Gonzales, and Moles, 1997).

Training to Inform and Involve Parents
-Parenting workshops:
• Provide information to all families who want
it or need it
• Enable families to share information about
background, culture, children's talents, goals
and needs
• Make all materials age-appropriate, usable,
and linked to student outcomes
-Helping parents support learning at home:
• Design and implement a regular schedule for
homework incorporating family discussions
and support
• Inform parents how to develop study skills
• Instruct parents on how to interpret test
results and make goals for further assistance
• Involve families and their children in
curriculum decisions
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-Preparing parents to participate in school decisionmaking:
• Include parent leaders from all racial, ethnic,
socioeconomic, and other groups in the
school
• Offer training so parents can participate in
the development of the budget, planning,
curriculum, and evaluative exercises
-Volunteer Preparation:
• "Volunteer" not only means someone who
comes to school during the day, but also
anyone who supports school goals and
children's learning in any way, at any place,
and at any time (Epstein, 2002).
• Recruit widely for volunteers so that all
families know that their time and talents are
welcome
• Make flexible schedules for volunteers,
assemblies, and events to enable working
parents to participate
• Provide training for volunteers and match
time and talent with school needs
• Recognize parent and other volunteers for
their assistance at school and in other
locations
-Information and Training for School Staff:
• Professional development activities may
include sessions on making telephone calls,
home visits, and other contact strategies
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• Students' home culture and appreciating
diversity, communication skills for
conferences, and involving families as
leaders and decision-makers
-Contact local family resource centers for
information and training provided:
(Funkhouser, Gonzales, and Moles, 1997)

• The following list is a sample of the many
community resources available:
Slavic Christian Center - Tacoma
2014 S. 15th St.
Tacoma, WA 98405
(253) 627-6295
Slavic Bible College - Tacoma
(253) 572-1742
Slavic Church of Salvation - Edgewood
10616 8th St. E.
Edgewood, WA 98372
(253) 925-2234
My Sisters Pantry (food, clothes, and groceries)
423 Martin Luther King Jr. Way
Tacoma, WA
(253) 627-0129 (Contact Martha Curwen)
Slavonian American Benevolent Society - Tacoma
2306 N. 30th St.
Tacoma, WA
(253) 627-6878
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Walgreen Drug Store -Tacoma
3540 N. Pearl St.
Tacoma, WA 98407
(253) 759-4597
Russian Cultural Center - Seattle
Events, Gatherings, Music, Art & Ballet classes, Bazaars, Celebrations, etc.
70419th Ave. E.
Seattle, WA 98112
(206) 323-3877
(425) 255-4180
King County Slavic Association (Immigration Services) - Seattle
1521115th Ave. NE
Seattle, WA 98155
(206) 364-4252
Continent Books (Bookstore of Russian Books & Literature) - Seattle
5218 University Way NE Suite B
Seattle, WA 98105
(206) 396-3684
School of Russian Language (3 -18 yr. Old) - Bellevue
Russian Language & Literature, Math, Music theory, Drawing & Painting
(425) 653-9581
(206) 755-3183
Rise Language School (English for adults, Russian for children) - Lynnwood
&Kent
(206) 361-9637
(206) 778-2183
SchoolPlus of Washington (3 -16 yr. Old) - Seattle campus of U.W.
Math, Russian, Chess, Art
(425) 401-5080
www .school-plus.com
Harvest Christian School (1 - 12 grades, in English; some classes in Russian) N. Seattle
1521115th Ave. NE
Seattle, WA 98155
(206) 595-9827
(206) 364-0253
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Kindergarten (1 -11 yr. Old) - Lynnwood
(425) 745-9934
(425) 220-4863
"Noah's Ark" Christian Kindergarten -Auburn
Preparation for school, Alphabet, Singing, Reading, Drawing
(253) 332-9728
(253) 876-0723
"Wonderville Learning Center" Kindergarten (2.5 - 5 yr. Old) - Bellevue
11421 NE 20th St.
Bellevue, WA 98004
(425) 269-9805
"Rainbow" Kindergarten - Bellevue
834 Bellevue Way SE
(425) 455-1182
Kindergarten (2.5 - 6 yr. Old) - Edmonds
Russian, English, Math, Music, Drawing
14016 53,d Ave. W.
Edmonds, WA 98026
(425) 220-4863
(425) 745-9934
Art School (7 & up)
(425) 867-2360
(425) 443-7397
"Harmony" Music School (7 & up; some adult classes) - Tacoma, Kent,
Lynnwood, Federal Way
Piano, Violin, Cello, Trumpet, Percussion, Chorus, Theory, Solfegio
(253) 224-3783
(253) 588-7733
Metropolitan Gymnastics - Kent
6822 S. 190th St.
Kent, WA 98032
www.metropolitangym.com
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A-Z Pharmacy & Medical supply - Tacoma & Bellevue
6409 6th Ave. #12
210 105th Ave. NE
Tacoma, WA 98465
Bellevue, WA 98004
(253) 565-7755
(254) 565-5521

(425) 688-8555
(425) 688-0650

Pharmacy Plus (full Russian & English - speaking personnel) - Bellevue
1299156th Ave. #140
Bellevue, WA 98007
(425) 644-8887
(425) 644-8615

Advanced Family Medicine (medical services, neurology) - Bellevue
1940116th Ave. NE Suite 200
Bellevue, WA 98004
(425) 453-6838

Old Country Bakery (Mid-Eastern style foods) - Bellevue
Breads, cakes, teas, cheese, kebabs, catering.
900160th St. NE Suite #3
Bellevue, WA 98004
(425) 641-2171

"Moscow Brothers" (foods, cafe) - Bellevue
European gourmet meats, cheese, Eastern European wines.
1882 136th Pl. NE
Bellevue, WA 98004
(425) 641-0818

Dneprovskiye Kazaki (food, wedding service) - Federal Way
Ukrainian kitchen, full wedding arrangements
(253) 475-8087
(253) 307-7569

S & A International Food - Burien
Delicatessens from Ukraine, Russia, Armenia.
144 SW 152nd St.
Burien, WA 98166
(206) 835-0253
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Eurasia Deli House (product and food store) - Kent
Meats, sweets, cakes, VHS, audio CD's DVD's.
25650 102 Pl.
Kent, WA 98030
(253) 520-0870
"Perspective" Russian Advertising Agency
271 SW 41 st St. #13 B
Renton, WA 98055
(425) 656-1582
(425) 656-4377
RTN (Russian Television Network)
(866) 966-2786
www.russianmediagroup.com
Russian News (Daily news from Russia)
Can be seen M-F on International Channel from 2:00-3:00 p.m. Seattle time.
Green Card Lottery DV-2005
(425) 519-2878
(206) 353-4742
Local information & resources: www.russianseattle.com
Russian Orthodox Churches:
St. Spiridon Cathedral
400 Yale N.
Seattle, WA
(206) 624-5341

St. Nicolas Cathedral
171413 Ave.
Seattle, WA
(206) 322-9387

Maranatha (Russian Jews Messianic Center) - Newcastle
(425) 277-3365
Daily Radio Programs
K-LIFE 1590 a.m.
5 p.m.-8 p.m.
(various programs)

1140 a.m.
6-7p.m.
(evening show)
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Challenges to Overcome
Restructuring Schools to Support Family Involvement

Please note: Content on this page was redacted due to copyright concerns.
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(Funkhouser, Gonzales, and Moles, 1997)

Please note: Content on this page was redacted due to copyright concerns.
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Challenges to Overcome
Bridging School-Family Differences
Parents who do not speak English ut home are less likely to participate
in school based activities, and more likely to participate in fewer activities
over the course of the school year (Funkhouser, Gonzales, and Moles, 1997).

-Reaching Out to Parents With Little Formal
Education:
• Many parents may not understand written
communications
• They may feel unprepared to help with
homework or schoolwork
• Dealing with bad memories
• Schools need to provide activities nonreaders can carry out with their children to
promote literacy
• Make telephone calls to inform these families
• Provide hands-on workshops for families
-Breaking the Language Barrier:
• Use bilingual parent liaisons, instructional
aides, counselors, and parent volunteers to
reach out to families through school-home
communications
• Utilize parent workshops or classes in first
language
• Provide translations services (i.e. family
members, staff, high school students,
technology, etc.)
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-Promoting Cultural Understanding:
• Communication is key
• Establish a home-school liaison
• Ask and listen to the community
(Funkhouser, Gonzales, and Moles, 1997)
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Challenges to Overcome
Tapping External Supports for Partnerships
• "Community" is rated not only by low or high
social or economic qualities, but also by strengths
and talents of people and organizations available
to support students, families, and schools.
• "Community" includes not only families with
children in the schools, but also all who are
interested in and affected by the quality of
education.
• "Community" means not only the neighborhoods
where students' homes and schools are located,
but also other neighborhoods or locations that
influence their learning and development.
(Epstein et al., 2002)

• Match business and community volunteers and
resources with school goals
• Solve turf problems of roles, responsibilities,
funds, and places for collaborative activities
• Inform all families and students about
community programs and services
• Ensure equal opportunities for students and
families to obtain services and participate in
community programs

Tools and
Strategies
(Part 2)
(Workshop 5)

Previous Workshops
-Introduction and Pre-assessment
-Cultural and Historical Background
-Current Practice and Modifications
-Tools and Strategies (Part 1)

Future Workshops
-Review and Final Assessment
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Tools and Strategies (Part 2)
Series: Day 5 - January (1'' full week)
Time: 2 Hour Training
Location: Point Defiance Library
· This WOfkshop takes school staff to a new level of specification regarding
family and community involvement. During these next workshops, staff will
identify specific areas of strength and those that need intentional support.
Tools and strategies for growth in these areas will be provided and a
building plan will continue to be developed.
Tools and Strategies:
*Schedules are based on a 8:00 to 3:30 school day. Schedules may be
modified to fit time, location, and staff needs.
*The January training date is selected to engage staff immediately after
school breaks. Based on recommendations by building administrator and
district requirements, training will begin after the work day, beginning at
3:30.
Schedule:
3:30-3:40

Registration and Review Article
Teacher-Parent Partnership, by Kevin Swick

3:40-4:00

Activity: Oimbing Mountains

4:00-4:45

Teaming to Build a One-Year Plan

4:45-5:20

5 Minute Team Reporting and Review of Plan

5:20-5:30

Questions, Answers, and Next Steps: Including time, date, and
location of next workshop
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Climbing Mountains
Throughout these workshops, staff has probably found that many of
the existing strategies that they use are successful. Additionally, there may
be a few that need further support, and seem like mountains to climb. Those
should be in the on:e-yeM action plan. Below is an opportunity for staff to
individually select one involvement activity that has been successful and
examine the steps they took to achieve this success.
Describe one successful family or community involvement activity currently
implemented at your school.

What was/is the largest challenge?

What was/ is the solution to the challenge?

What are the next steps in continuing this successful involvement activity?
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Things to Bring:
As staff breaks into six groups to develop the Oney ear Plan, each staff member must bring the
following to assist with development:
•

·•

Recorded discussion questions based on workshop 2 - Cultural and
Historical Understandings
Copy of article, Involving At-Risk Families in Their Children's Education by
Lynn Liontos & recorded notes from discussion

•

Meeting Challenges for Partnerships sheet

•

Copy of the survey/ inventory completed during workshop 3 - Current
Practices and Modifications

•

Copy of the six types of involvement

•

Tools and Strategies - Sample Practices (hard copies of original
overheads)

•

Challenges to Overcome activity

•

Completed Climbing Mountains activity
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One-Year Action Plan
Schedule of Activities for the Six Types of Involvement
School Year: _ __
For the One-Year Action Plan, the six teams (staff divided based on the six
types) should list activities that are currently activ~ at the school and will
continue, as well ns new activities that will meel U1e needs of uur diverse
populations (i.e. Russian families).
Type 1 - Parenting: Assist families with parenting and child-rearing skills,
understanding child and adolescent development, and setting home
conditions that support children as students at each age and grade level.
Assist schools in understanding families.
Type 1 - Team Members: _ _ _ _

J

----~ ----~ ----~

Type 1 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 1 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 1 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 1 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 1 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

74
Type 2 - Communication: Communicate with families about school programs
and student progress through effective school-to-home and home-to-school
communications.
Type 2- Team M e m b e r s : - - - - ~ - - - - ~ - - - - ~ - - - - ~

Type 2 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 2 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 2 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 2 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - -

Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 2 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 2 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 3 - Volunteering: Improve recruitment, training, work, and schedules to
involve families as volunteers and audiences at the school or in other
locations to support students and school programs.
Type 3 -Team Members:----~----~----~ _____,

Type 3 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 3 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type3 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

77
Type 3 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 3 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 3 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 4 - Learning at Home: Involve families with their children in learning
activities at home, including homework and other curriculum-related
activities and decisions.
Type 4 - Team M e m b e r s : - - - - ~ - - - - ~ - - - - ~ - - - - ~

Type 4 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 4 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 4 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type4 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

Whatresults&
how measured?

Type 4 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 4 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 5 - Decision Making: Include families as participants in school
decisions, governance, and advocacy through PTA/PTO, school councils,
committees, action teams, and other parent organizations.
Type 5 - Team M e m b e r s : - - - - ~ - - - - ~ - - - - ~ - - - - ~

Type 5 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 5 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 5 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 5 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 5 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: - - - - Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 5 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 6 - Collaborating with the Community: Coordinate community
resources and services for students, families, and the school with businesses,
agencies, and other groups, and provide services to the community.
Type 6 - Team Members:----~ _____ , - - - - ~ - - - - ~
Type 6 Activity: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 6 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 6 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?
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Type 6 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping ··

What results &
how measured?

Type 6 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

Type 6 A c t i v i t y : - - - - - - - - - - - - - - - - - - - - - Date: _ _ _ __
Grade Level(s): _ _ __
What needs to be done
for activity and when?

Persons in charge
and helping

What results &
how measured?

(Adapted from Epstein et al., 2002)
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Rubric for Implementing the School's
Action Plan
This rubric defines qualitative standards related to implementing the schools action plan.
Level three and four responses indicate increased likelihood of successful implementation .
.

•

•

The schooi action team provides active leadership for
implementing the school improvement plan.
The work of the team provides an outstanding model of
collaboration and shared decision making.
All staff are actively involved in implementing the plan.
The need for resources and follow-up support is anticipated and
support is provided promptly.
Parents and students are authentically involved in the
implementation of the school improvement plan.
The school action team functions effectively and provides
leadership for implementing the school improvement plan.
Most staff are involved in the implementation process.
Adequate resources and follow-up support are provided .
Students and parents are aware of the goals of the school
improvement plan.
The school action team manages some of the responsibility for
coordinating the implementation, but with limited effectiveness.
Most staff are aware of the work of the team, but are not actively
implementing the plan.
Limited support for the implementation of the plan is provided .

•
•
•

The role of the action team is not clear .
Most staff are not aware of the school improvement plan .
Inadequate support for the plan is provided.

•
•

The school action team does not function effectively .
There is little or no evidence of the implementation of the plan .
Plans for supporting the implementation of the school
improvement plan have not been developed.

•

4

•

•

•
•

3

•

•
•

•

2

1
0

•

•

(Adapted from OSPI, 2005)

Review and
Final Assessment
(Workshop 6)

Previous Workshops
-Introduction and Pre-assessment
-Cultural and Historical Background
-Current Practice and Modifications
-Tools and Strategies (Part 1)
-Review and Final Assessment

Future Workshops
Additional follow-up workshops to review, modify, and
extend to a three year plan
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Review and Final Assessment
Series: Day 6 - May (3'd week)
Time: 2 Hour Training
Location: Point Defiance Library
In conclusion of the six workshop series, staff will have begun, edited,
and finalized an Action Team Plan (Epstein, 2002). This plan will be based
on team discussions and assessments throughout the current year. The
intended goal is to implement this plan over the following school year.
*Follow up sessions may are recommended to modify and adapt plans to
changing populations from school year to school year.

C

Review and Final Assessment:
*Schedules are based on a 8:00 to 3:30 school day. Schedules may be
modified to fit time, location, and staff needs.
*The final training date is selected to engage staff toward the end of the
school year and review the action plan for the following year. Based on
recommendations by building administrator and district requirements,
training will begin after the work day, beginning at 3:30.
*Based on Tacoma School District's building and district optional day format,
staff must turn in form with six workshop hours registered.
Schedule:
3:30-3:40

Registration and Review

3:40-4:00

Review Six Types and Challenges to Overcome

4:00-4:20

Results of Parent Involvement Plan

4:20-4:50

Review One Year Plan: Make Modifications as Needed

4:50-5:00

Examine School Calendar to set Schedule for Implementation

5:00-5:20

Final Assessment: Evaluation on Year One Workshops

5:20-5:30

Questions, Answers, and Next Steps: Action plan will be
collected, copied, and distributed to all staff for implementation
in the fall. School calendar with selected dates provided at this
time and contact information for facilitator questions or
concerns.
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Results
Parenting

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Results
Communicating

(Adapted from Epstein et al., 2002)
Please note: Content on this page was redacted due to copyright concerns.
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Results
Volunteering

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Results
Learning at Home

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.

91

Results
Decision Making

(Adapted from Epstein et al., 2002)

Please note: Content on this page was redacted due to copyright concerns.
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Results
Collaborating with the Community

(Adapted from Epstein et al., 2002)
Please note: Content on this page was redacted due to copyright concerns.
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Evaluation
Workshops on Building Family Partnerships: Focusing on
Russian Family Involvement

Date: _ _ _ _ _ _ _ _ __
Location: _ _ _ _ _ _ _ __
How helpful were the workshops for your sclmol Situati6ft?
Very
Not
Helpful
Helpful
Helpful

1. Understanding the purpose for
the workshops
2. Understanding issues, perceptions,
and cultural understandings
related to Russian families

3. Understanding the six types of
involvement and examples of
practices

4. Understanding the challenges
that must be met for excellent
partnerships

5. Linking the six types of
involvement to school planning

6. Understanding your present
partnership practices

7. Discussions with other staff to
brainstorm and plan

7. Gathering ideas for your school's
One-Year Plan
Other comments or ideas on the workshop:

What assistance or follow-up would you like or need?
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
Today's schools are fuced with greater expectations and responsibilities than
··· ·· · · ······ ever before, not the least of which includes building strong ~'C!ruul; family, and·
community partnerships. Furthering these partnerships into areas with greater
language and cultural barriers is increasingly difficult. Meeting the needs of all
students while being constricted by time and resource allocations is becoming even
more difficult. One of the needs that educators have is to increase knowledge and
strategies that promote increased relationships with families in support of student
learning. This series of workshops prepared for this project addresses this need.
Conclusions
This project was designed as a resource guide to develop knowledge and skills
for all school staff to better support them in their efforts to create partnerships
between school, family, and community. In a region where high densities of Russian
families congregate, these skills and knowledge will aid in support of teachers to begin
building these partnerships and ultimately increase family participation and student
learning outcomes. Specific areas addressed by the workshops include cultural
background and history, current practices and modification ideas, and tools and
strategies for future growth. These resource materials are effectively and efficiently
formatted for workshop presentations.
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Recommendations
This series of workshops is designed to provide staff with a structured
approach to building school, family, and community partnerships. Culture and
historical background are major aspects of the project. It is recommended that the
facilitator review current literature involving Russian families and culture and the
effects of parental involvement on student learning. The following sections focus on
facilitator, building, and district policies and procedures that need to be considered
before beginning these workshops.
Facilitator

Prior to implementation of these workshops, the facilitator should pursue
information on school and district procedures regarding introducing new workshops.
Each school has different needs, and before use of these workshops, it is
recommended that facilitators talk with building administrators and staff involved on
the school improvement team Determine the direct needs for the school and staff
before using the workshops. For greatest effectiveness, it is recommended that
administrators and trainers provide ample amounts of time during and between training
sessions. Questions and difficulties will arise in the implementation process, but these
ideas and strategies should be shared among staff to build and continue growth. The
trainer must be available to follow up on any new or existing questions or practices
after the initial implementation. The facilitator should provide clear lines of
communication, so if staff needs to make contact, they can.
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Building
Accountability and follow through by staff is necessary for the workshops to
facilitate successful growth through school, family, and community partnerships. By
making these workshops a part of the scliool improvement plan administrators can
uphold the goals and outcomes of the plan through formal evaluations of individual
teachers. Compensation, in the form of district optional day pay, clock hours, or
similar options may be available. Scheduling a room for training is needed in the initial
planning stages. Consider tables and seating arrangements, number of chairs, and
location based on accessibility and technology. Depending on location, schools may
have different types of technology available to utilize for the workshops. Contact the
school and reserve needed materials in advance. Expenses must also be discussed
prior to training. Technology, photocopies, room costs, and staff pay are some of the
expenses that the building administrator and facilitator need to agree upon. Ongoing
planning and assessment takes time, all participants are expected to read, participate in
activities, and implement planning based on identified areas needing support. It is also
recommended that grade level and cross-grade level teams meet for additional
regularly scheduled training, collaborative planning, and implementation sessions.

District
District policies and procedures for use of training seminars should be
reviewed and the steps necessary for implementation must be followed. If your
district is considering this project, conversations and planning with the school
improvement team are necessary. At the district level, contact the department in
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charge of workshop development and scheduling, and determine if the district has
procedures to follow for implementation. Districts may already have training available
for staff in this topic, examine offered courses or training seminars to avoid
overlapping, Paperwork for clock hours and opticrnal day pay (spedfic tu Tacoma:
Public Schools), must be completed and cleared before the first workshop. District
sign-in sheets may be required for workshops, verify all paperwork procedures and
timelines.

Further research and study
Through the use of these workshops, questions may arise regarding further
research and study in related areas. The workshops provided are designed to target
staff, however there are many additional studies that could be conducted for further
aid in support of these partnerships. Research and study for training families and the
community may provide additional tools and strategies for schools. Models exist for
training of families and community members to be actively engaged in the school and
to support their children in the learning process. Volunteers are also a vital support
group, when utilized effectively, they can help to build stronger schools and improve
learning achievement for students. Training models need to be researched to support
volunteers with their roles in the school improvement process. By specifying family
and community roles within a school, these groups can provide culturally relevant
information and resources for school staff to implement through subsequent training
sessions. These sessions may be designed through collaboration of school, family, and
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community discussions or research, and taught by the public to provide a different
look at partnerships with schools.
As schools consider the implementation of these workshops involving building
family and community partnerships with Russian families, it is important to recognize
that each school or district will be different. The effectiveness of these workshops
should increase by exaniining building and district policies, procedures, and timelines.
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